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Character Education (CE) is an extensive issue in Indonesia’s education field, especially after 
2013 Curriculum was introduced, but how English as a Foreign Language (EFL) teachers 
critically perceive it in the English Language Teaching (ELT) setting has become very urgent. 
Therefore, the purpose of this study is to investigate EFL teachers’ insights on undertaking 
the values of CE within the teaching and learning process. Two in-service teachers of a private 
Christian-based junior high school in Salatiga were interviewed. The classroom observations 
were also conducted to investigate the implementation and practicality of CE in EFL 
classrooms. The data collection was analyzed in light of the theoretical framework related to 
CE by Aristotle (1984, as cited in Wren, 2014), Dewey (1996, as cited in Liu, 2014), Pessoa 
and de Urzȇda Freitas (2012), Celce-Murcia (2007), and Mambu (2015). The results showed 
that the values of CE in the 2013 Curriculum were internalized differently based on the 
inclusivity of their perspectives. Second, the teachers justified that the values of CE that were 
selectively involved in the teaching and learning activities should be relevant to the context. 
Next, the practice of CE was attempted to promote critical thinking. Last, teachers are  
expected to create a better implementation of the values of CE related to the students' real 
contexts. 
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INTRODUCTION 
 Character Education (henceforth CE) is 
an extensive issue in the educational field 
around the world. At first, according to Lapsley 
and Narvaez, CE was initiated by attention to 
the development of moral education (Lapsley, 
D. K., & Narvaez, 2007). Nowadays, the 
discourse about moral and character education 
has marked a significant shift into broader 
topics, such as social, citizenship education, 
and sport (Nucci, L., Narvaez, D., & T, 2014). 
In particular, The Ministerial Council on 




Education, Employment, Training and Youth 
Affairs has included national values of 
democracy, equity and justice, and personal 
values and attributes such as honesty, 
resilience, and respect for others in the 
Australian curriculum (The Ministerial Council 
on Education, Employment, Training, 2008). 
Also, Malin et al., stated that educational 
institutions in America hs fostered patriotism in 
their youth civic education as one of the many 
virtues to develop students' engagement with 
diversity in society (Malin, 2014). Furthermore, 
Mambu stated that a developing country such 
as Indonesia has also formulated CE from 
religious values to promote civilization for the 
well-being of humanity as documented in the 
constitutional law (Mambu, 2015). Thus, by 
incorporating values related to CE into the 
lesson, the teachers are required to teach the 
main subject and be the character educators at 
the same time, as favored by the government. 
Meanwhile, CE has officially become 
the core of the Indonesian curriculum since 
2013. Muhadjir Effendy, The Indonesian 
Minister of Education and Culture (2016-
2019), mentioned the theme for 2017 
Indonesia's National Education Day that the 
teacher is a role model for the building of CE. 
Moreover, CE is perceived as the embodiment 
of national character that can build a person's 
character and values in society (Istiningsih, 
2016). However, Kurniasih et al., stated that 
"Recently, many stakeholders attribute the 
societal problems in Indonesia to the lack of 
moral, religiosity, and nationalism in the 
character of students even though public 
schools provide instruction on related subjects" 
(Kurniasih et al., 2018). Therefore, the greater 
the expectations of implementing CE are 
comparable to the heavier the burden on 
teachers to interpret values related to CE in their 
teaching. 
In the English Language Teaching 
(ELT) setting, integrating values related to CE 
to English as the main subject for English as a 
Foreign Language (EFL) teachers has also 
become problematic in many aspects. Ahmad 
stated that one of the problems is the 
administrative requirements of CE regarding 
the measurement of competencies through the 
learning and teaching process, assignments, and 
testing systems often limit EFL teachers in 
interpreting values of CE related to their 
capacity to create better learning (Ahmad, 
2018).  In specific, Mambu further identified 
that the indicators for assessing CE are limited 
for the EFL teachers (Mambu, 2015). In short, 
within the scope of this paper, we need to agree 
that the voice of EFL teachers to internalize the 
values regarding CE in ELT must be taken 
seriously. 
Therefore, this research aims to answer 
the main question related to CE internalization 
by EFL teachers in a Christian-based junior 
high school in Salatiga. In particular, the 
significance of this research is to answer "What 
are the EFL teachers' perspectives on the 
internalization of CE into ELT?" It is hoped that 
this bias will bring enlightenment to EFL 
teachers for a better perspective of CE in the 
English classroom. Furthermore, EFL teachers 
can simultaneously contribute to the students' 
character buildings in the Indonesian context. 
 
REVIEW OF LITERATURE 
Internalization 
According to Vygotsky, internalization 
is a process of moving from the external sign 
tools into internal ones. In particular, he 
mentioned that the process of internalization 
consists of several transformations in a serial 
(Vygotsky, 1978). First, the action takes the 
place of an extrinsic phenomenon to be a part 
of intrinsic information. Next, the process of 
transforming that information to become an 
individual's particular concept that might vary 
from one to another. Last but not least, a long 
series of intrapersonal events gradually 
affecting a person's stance. Then, Dalkir argues 
that internalization is a purposive decision to 
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understand the value and its application in real 
life (Dalkir, 2005). Moreover, Shi in her 
research, stated that internalization refers to “a 
dialogic process of transformation of self and 
activity with complex and dynamics 
characteristics rather than simply the 
replacement of skills” (Shi, 2017).” 
Internalization of values, in this case, CE, can 
be seen in how the values of CE are being 
perceived, merged, and manifested by the 
teachers in the teaching and learning activities. 
Accordingly, it can be reckoned that an 
internalization is a proceeding tool the teachers 
have in translating the values of CE in their 
teaching. Internalization can be seen as the 
teachers' inclusions of CE values, the influences 
of their perspectives towards CE, and the 
adaptations of CE into their teaching. Then, 
internalization from the teachers' vantage points 
towards CE values may convey a meaningful 
contribution to the teaching and learning 
process in the classroom.  
Character Education 
According to Lapsley and Narvaez, CE 
is the concept of including morality and virtues 
as a cover of a broader topic about the young 
generation’s inappropriate behavior prevention 
to be a better participant in the social 
community (Lapsley, D. K., & Narvaez, 2007). 
Furthermore, they mentioned Lickona and 
Davidson’s (2004) explanations about two 
types in educating for the character, such as 
Performance Character and Moral Character. 
Performance character relates to visible 
responsibility about qualities, such as diligence, 
perseverance, a positive attitude, a commitment 
to hard work. On the other hand, Moral 
Character is an ethical orientation, such as 
integrity, caring, justice, respect, and 
cooperation. Moreover, Bialik et al., stated that 
the education field often exposures CE as its 
presentation over its definition (Bialik et al., 
2015). Philosophy of Education Society of 
Great Britain argues that “CE involves 
promotion of ethical understanding and 
reflection, instruction in critical thinking, and 
guided practice in analyzing case studies in 
judgment and choice (Philosophy of Education 
Society of Great Britain, 2017). By that means, 
(The Jubilee Center for Character and Virtues 
of the University of Birmingham, 2017) added 
that CE pursues cultivating the values to build 
an appropriate rationale in the output of 
personal disposition. Moreover, CE is related to 
several core values in society as compassion, 
caring, integrity, and respect to support the 
students' good character buildings in the future 
(Agboola & Tsai, 2012). Thus, Character 
Education is not only the matter of surfacing the 
values that exist, but it's also noticing the 
specific development process in the 
composition of the values in an individual to 
themselves as to other people. 
Character Education in English Language 
Teaching 
Character education is the status quo in 
the Indonesian education system, including in 
the English Language Teaching setting. 
Accordingly, The Indonesian Minister of 
Education and Culture on Panduan 
Pelaksanaan Pendidikan Karakter 
(Kemendiknas, 2011) has developed the 
eighteen values that form character from 
Pancasila, religions, culture and the objectives 
of national education which are prioritized to 
strengthen the success of teaching and learning 
activities, such as (1) religiosity, (2) honesty, 
(3) tolerance, (4) discipline, (5) hard work, (6) 
creativity, (7) independence, (8) democracy, (9) 
curiosity, (10), patriotism, (11) nationalism, 
(12) appreciation towards others achievements, 
(13) friendliness/communicativeness, (14) 
peace, (15) love to read, (16) environment 
awareness, (17) social awareness, and (18) 
responsibility (Curriculum and Books Center, 
2011). Furthermore, Herlina (2012) in 
(Rahasya, 2017) stated that the teachers need to 
focus on the students' character building by 
insisting on the comprehension of character 
values. 




As stated by Agboola and Tsai, 
Character education has an inclusive force 
regarding a better improvement to students' 
attitudes (Agboola & Tsai, 2012). Then, CE for 
the students and teachers in the EFL setting may 
contribute to exposure to the awareness of 
potential and ideology in the teaching material 
(Putri et al., 2017). Also, CE is a medium an 
EFL teacher could utilize to develop suitable 
and relevant inquiry of values to judgmental 
topics related to the students’ experiences 
(Hamamah, 2018). On the other side, CE 
implementation must be under critical 
reflection beyond formalism and administrative 
requirements (Mahur et al., 2019). 
Furthermore, Freire contends that critical 
thinking means undertaking a comprehensive 
transformation (Freire, 2008). Therefore, CE in 
ELT may continue to influence both teachers 
and students to critically perceive the values 
that form character in pursuing a better life as a 
human being. 
Theoretical Framework 
According to Aristotle’s (1984) theory 
of human development, as cited in Wren (2014) 
accordingly as CE, there are two conceptions of 
character education, such as “good reason” and 
“practical wisdom” (Wren, 2014). First, a good 
reason is a person's inner rationale that connects 
good character with mindful conformity. As 
further seen as moral reasoning and ethics. 
Second, practical wisdom is a habitual 
character acquisition of an existential 
interpretation in a situation. This interpretation 
in which resulted in external conditioning 
elements such as disciplines and the repetition 
of good acts. Therefore, the concept of CE 
connects good reasons, as the values, to be 
implemented in the actual setting. 
Moreover, Dewey (1996) in Liu argued 
about the reconstruction of CE in three ways, 
such as method, approach, and application 
(Xiangdong Liu, 2014). First, CE must 
emphasize a “combination of value judgment 
and practical judgment in a critical 
perspective,” because every problem has a 
different solution to handle (p. 138). Second, 
CE should involve "moral responsibility as a 
social being to the common good" in the 
cooperation of the entire environment, such as 
school, family, and society (p. 139). Third, CE 
should contribute to “transform the values more 
broadly from conservative to progressive 
ways”, due to a deliberation process to inquire 
the problem within a specific situation (p. 139). 
The perspective of CE thereof is not merely 
about the concept, but it is how people deal with 
such critical, responsible, and progressive 
views in a particular situation. 
Moreover, Nuryatno stated that CE in 
language learning mediates the composition of 
reality to define an idea or message in 
interactions (Nuryatno, 2011). Celce-Murcia  
added that “stylistic appropriateness”, one of 
three criteria of sociocultural competence when 
someone is aware to convey the message in an 
“appropriate way to its social and cultural 
context” (Celce-Murcia, 2007). In addition, a 
language, as stated by Pesoa and Freitas, “is 
possible to reflect on and transform social 
relations” (Pessoa & de Urzêda Freitas, 2012). 
Furthermore, Mambu in his work of rubric to 
assess CE, demonstrates that a student could 
reach the highest stages in the assessment of 
values related to CE as part of culture/habit 
when the student has the ability “to 
continuously perform critical and polite stances 
in academic settings due to a full(er) 
understanding and awareness of potential 
academic audience’s expectations” (Mambu, 
2015). Thus, CE must attempt to utilize values 
regarding CE to the language objectives to 
predict prosocial engagement with the 
community. 
Therefore, the analysis and discussion 
of this research will base on those theories and 
views above. The researcher will define to what 
orientation the teachers’ perspectives toward 
which values related to CE go. 
Previous Studies 
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There have been plentiful researches 
conducting the implementation of CE. Mambu 
researched two main issues regarding CE, such 
as the enforcement to include religious values 
inspired by CE and the constraints regarding 
CE assessment in the EFL class (Mambu, 
2015). This study has shown the depiction of 
CE regarding the visibility of the students' 
religious values in their communicative 
competence through self-reflection. For 
instance, the issue of tolerance in DIPK is more 
observable under the incorporation of the 
student and teacher's critical view of the topic 
to Celce-Murcia's indicators in the students’ 
language-related behaviors through 
sociocultural, discourse, and linguistic 
components. He successfully demonstrated the 
CE rubric assessment by synthesizing the 
Indonesian government's guidelines to CE, 
critical ELT views on religious values, and 
communicative competence by Celce-Murcia. 
However, the research suggested the 
investigation more on the other values related 
to CE and the other components related to 
communicative competence. 
The next researcher is Arifin, he 
conducted this research to discover the EFL 
teachers' methodology and assessment of CE in 
the classroom (Arifin, 2016). The research 
findings show how challenging EFL teachers 
perceive the values associated with CE. He 
analyzed the methodological aspects that 
showed the main problem in the 
implementation of CE was the lack of ability in 
the methodology to include values in the 
classroom leads to different strategies. CE 
assessments in EFL classrooms were in 
descriptive form based on slight observations 
due to time limitations and the electiveness to 
prioritize the main subjects over CE values. 
However, the EFL teachers’ orientations to 
which values form character in their teaching 
and learning activities indicated tentative. 
All in all, despite the similar issue about 
CE that has been asserted in those two previous 
studies, there is still a limited study on the EFL 
teachers’ privileges regarding the 
internalization of the various values related to 
CE. Furthermore, none of those studies 
attempted to discover how far the EFL teachers 
undergo the diversity of CE values in their 
teaching experience. Therefore, I will research 
the EFL teachers’ perspectives of CE that might 
be varied in which values they decide to include 
in their EFL classroom. I will further direct to 
display the urgency to involve the EFL teachers' 
portrayals in selecting CE-related value(s) and 
their concerns of those specific values in their 




This research aimed to answer the 
research question on "What do EFL teachers 
perceive of internalizing the values related to 
CE (Character Education) into English 
language teaching in the classroom?" 
In an attempt to answer that research 
question, a qualitative study was conducted to 
investigate the EFL teachers' interpretations of 
the values related to CE and their concern about 
the values regarding CE.  Hopefully, this study 
could bring insightful contributions to the EFL 
teachers in implementing the values of CE in 
their classrooms. 
Context and Participants 
The study was conducted in a private 
Christian-based junior high school in Salatiga, 
Central Java. The context of the study was 
based on the school where the teachers as the 
users of the 2013 Curriculum. The study 
occurred in two different academic years due to 
junior high schools' national examination 
schedules. The first class was grade VIII at the 
end of the second semester of the 2017/2018 
academic year, and the second was grade VII at 
the beginning of the first semester of the 
2018/2019 academic year. Following is the data 
of the participants: 




Table 1. Data of the Participants 
 Class Academic Year Material 
Teacher A Grade VIII B 2017/2018 “My Past Experience” 
Teacher B Grade VII B 2018/2019 “My Family” 
Two in-service EFL teachers 
participated in this study. Personal information 
concerning research participants was kept 
confidential. Therefore, they would have 
pseudo names, namely Teacher A and Teacher 
B. They were selected because they officially 
involved CE as the product of the 2013 
Curriculum in their teaching and learning 
activities. 
Data Collection Procedures 
In this study, the data were collected by 
conducted three classroom observations and 
two semi-structured interviews.  
 
 
Table 2. Data of instruments used 
 Teacher A Teacher B 
Observation Thursday, May 17, 2018 Tuesday, August 28, 2018 
Monday,  May 21, 2018  
Interview Thursday, July 19, 2018 Thursday, August 30, 2018 
The data collection procedure was 
described in the data instruments, as followed: 
a. Observation  
The classroom observation aimed to 
describe and evaluate the different things 
happening in a classroom setting (Zacharias, 
2013). Furthermore, each of the classes was 
observed as a completed version of one 
material in teaching. For Teacher A, there 
were two observations due to cover the 
teaching of the materials as a whole in two 
classroom meetings. Teacher B only needed 
one-time observation for the completed 
material. Thus, this allowed the researcher to 
see how EFL teachers performed the 
involvement of values regarding CE in the 
classrooms. 
b. Semi-structured interview 
The interview used was a semi-
structured interview based on Patton (1990) 
in Zacharias (2013) that allowed for greater 
flexibility in changing the order of the 
questions to provide an opportunity for 
follow-up questions. Two EFL teachers 
were privately interviewed related to the 
endorsement of CE in the 2013 Curriculum 
into their teaching. The interviews for each 
of the teachers were based on the data 
instrument protocols attached in Appendix 
A. Furthermore, through the depiction of 
interview results, the researcher could 
portray the EFL teachers' perspectives 
related to CE. 
Data Analysis Procedures 
Analysis of the data was based on the 
conceptions of CE by Aristotle (1984) in Wren 
(2014), the reconstruction of CE by Dewey 
(1996) in Liu (2014), the engagement of CE to 
the context by Pesoa and Freitas (2012), 
especially in social and cultural context by 
Celce-Murcia (2007) with Mambu's (2015) 
formulation of CE rubric assessment. First, 
there were three class observations to reveal 
how the values of CE were being involved in 
English language teaching by the EFL teachers. 
Second, the interviews were conducted in 
Bahasa Indonesia to get the EFL teachers' 
authentic answers. The results of the interview, 
later on, were translated to English and edited 
(including adjusting some parts) to make them 
convenient for the readers, without changing 
their authenticities. The results were discussed 
to reveal the teachers' insights in interpreting 
the values of CE for the betterment of the 2013 
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Curriculum implementation. Therefore, 
attached is Appendix B as the results of the data 
collection. Due to the lengthiness of each of the 
results from both of the teachers, the 
observation data and the transcriptions of the 
interviews were presented in the sample form. 
 
FINDINGS AND DISCUSSION 
In this section, the discussion will be 
done in the light of the EFL teachers’ 
perspectives of CE based on Aristotle in (Wren, 
2014), Dewey in (Xiangdong Liu, 2014), 
(Pessoa & de Urzêda Freitas, 2012),  (Celce-
Murcia, 2007), and (Mambu, 2015) theoretical 
framework. The results of data analysis are 
presented and discussed to answer the proposed 
research question. There are two parts of the 
discussions ection: the teacher’s stance in 
conceptualizing CE and the justification to 
count on CE. 
Teacher’s stance in conceptualizing CE 
Taking a look at the teachers’ attempts 
to address CE in their teaching seemed to show 
a good impression, especially when identifying 
their principles to define the concept of CE. 
Based on the interview, both teachers were able 
to further characterize their principles for 
specifying CE into values in their teaching. The 
following was Teacher A’s explanation: 
(Excerpt 1) 
“Principles, so if I may say, there are two 
principles (regarding the concept of CE). 
First, the internal principle related to me (as 
the teacher's interest). Second, the external 
principle, whose terms are being promoted 
by the education component, such as the 
government.” (Teacher A; Interview, July 19, 
2018) 
Teacher A perceived two principles in 
accordance to interpret CE, namely internal and 
external factors. Teacher A stated that the 
implementation of CE considered the internal 
factor as the teacher's concern about values that 
form character and the external factor as 
fulfilling the obligation of the 2013 Curriculum. 
Teacher A further mentioned the importance of 
personalizing the concept of CE, as stated:  
 (Excerpt 2) 
“I see a phenomenon that exists in this 
school, for example, the students are not 
confident. Then, the character we select is 
confidence. The decision about (the 
involvement of) value in the teaching is 
related to the character we teach.” (Teacher 
A; Interview, July 19, 2018). 
Teacher A pointed out that the concept 
of CE originated from her personal 
considerations about the values of the 
phenomena that occurred in schools. The 
phenomena mentioned earlier was of the 
teacher’s concern about the need for the 
students' character building. 
Similarly, teacher B had explicitly 
showed the need of the CE concept to stick with 
the 2013 Curriculum. Teacher B agreed that in 
teaching English, a teacher must follow several 
values that form character continuously. The 
following was Teacher B’s explanation: 
(Excerpt 3) 
“My principle is, firstly, because CE exists in 
the curriculum, so it's mandatory to include 
CE into the lesson as hoped by the 2013 
Curriculum. My principle is to teach and 
involve the 2013 Curriculum as maximal as 
possible in the teaching, but not all 
characters are included at one time, it should 
be step by step.” (Teacher B; Interview, 
August 30, 2018). 
Furthermore, Teacher B added that the 
meaning that CE was built upon the urgency of 
using the values to answer an objectionable 
situation in the classroom. In specific, Teacher 
B agreed that the students needed to be 
embedded by the value of respect in asking 
questions in the classroom.  
 (Excerpt 4) 
“For example, if the students are asking in 
the writing section impolitely (asking without 
manner, just utter in a sudden without asking 
permission), it means to indicate this 




situation, I will select respect value rather 
than cooperativeness to respond to them.” 
(Teacher B; Interview, August 30, 2018). 
 Moreover, Teacher B implicitly 
displayed that one of the principles of CE was 
the ability to sort out the values according to the 
demand of a certain situation. Teacher B chose 
to integrate the value of respect in the writing 
section because Teacher B was trying to correct 
the unwanted student’s behavior like by asking 
about something impolitely. Furthermore, 
Teacher B mentioned that she picked the value 
of respect in responding to that situation. Thus, 
Teacher B tried to manage which values or 
principle to include regarding CE in teaching, 
since these values must be based on the real 
circumstances. 
Thus it can be seen that both teachers 
agreed with two points in conceptualizing CE. 
First, they realized that CE was a product of 
Indonesia's current curriculum that must 
include teaching by directly selecting which 
values to teach in responding to the situation. 
Next, they extended that the concept of CE can 
be very personal. Teacher A believed that the 
teachers were being given the privilege to imply 
CE as an inclusive concept in the teaching - 
learning activities. While Teacher B added that 
the concept of CE is related to the necessity of 
the context. 
Despite the fact that CE is a mandate of 
2013 Curriculum, the teachers conveyed that 
CE might also come from their internalization 
of values in a certain context. It is related to 
their rationale to involve values related to their 
teaching. In other words, it is similar to the 
concept of CE by Aristotle (1984) in (Wren, 
2014), that CE means a "good reason" that 
connects good character with mindful 
conformity (p. 14).  
The justification to count on CE 
The personal justification regarding CE 
in the teaching was the key to stick with the 
status quo creatively. Regarding the reasons for 
involving the values of CE in the classroom,  
Teacher A stated that the judgment to involve 
values that form character was based on two 
phenomena, such as the learning objectives and 
student's context. On the other hand, Teacher B 
preferred flexible adjustment to the values in 
the classroom based on the need of the students. 
The followings were their explanation: 
(Excerpt 5) 
“In selecting confidence as the value in the 
teaching, then we (the teacher) analyze the 
basic competency (kompetensi dasar), 
whether it is related to the knowledge 
competency or not. In specific, the objective 
is about grammar and speaking skills, then 
we choose to involve confidence as a value in 
the teaching. It depends on the objectives of 
the task that we are going to teach. Besides, 
we can attach responsibility as a value in a 
common activity such as a presentation. 
Later, if it is a group project, then we focus 
on the other values such as cooperativeness 
and tolerance.” (Teacher A; Interview, July 
19, 2018). 
 (Excerpt 6) 
“Sometimes I put it (the value) on the lesson 
plan, but it turns out to a slight difference in 
direct teaching. So, we just straightly apply it 
on the spot. For example, in a writing 
assignment about themselves, they asked 
questions impolitely, we (the teacher) 
approached them personally by asking the 
reason for their actions. We (the teacher) 
reminded them to appreciate their 
classmates' (questions) or be confident to ask 
(politely). So it must have been the value of 
appreciation or confidence if they want to ask 
a question politely. I rarely did a quick 
judgment or labeling for such a student. If I 
find something negative, I choose to fix it 
(rather than labeling).” (Teacher B; 
Interview, August 30, 2018). 
Teacher A integrated a value with the 
task. Teacher A's reason to prioritize 
confidence in the classroom indicated that the 
teacher had a personal preference. In other 
words, the teachers were more concerned about 
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the "practical wisdom" that connects such a 
value with a specific objective as suggested in 
Aristotle (1984) in Wren's (2014) theory of CE 
(p. 14). The theory promoted the interpretation 
of values to the external elements that the 
teacher expected the students to adjust with the 
values. By this, Teacher A has carefully 
selected confidence as the value incorporated 
into the presentation. It can be concluded that 
Teacher A realized that the values that form 
character might fit the objective of the study. 
On the other side, Teacher B preferred a 
flexible adjustment in choosing the values of 
CE. In line with Aristotle (1984) in (Wren, 
2014),  practical wisdom is the interpretation of 
the value in a situation. Teacher B tended to 
judge the need of the values based on the real-
world association. Teacher B's impromptu 
guessing of the values that form the character is 
indicated as a situational judgment. Moreover, 
Teacher B's consideration of inserting the 
values in the teaching depended on the need of 
the situation. 
Furthermore, both of the teachers were 
also asked about what values they involved in 
teaching. Bason on the interview, all of the 
teachers viewed the values of CE based on the 
student's contexts. Their explanation can be 
grouped in the following points, such as 
students' backgrounds and needs. 
First,  the teachers justified the 
interpretation of CE based on the student’s 
background. Teacher A stated, “In learning 
English, my students were intake differently due 
to their variety of family backgrounds, 
neighborhoods, places of origin, and pre-
school.” Besides, Teacher B argued that “Not 
all students have the same English proficiency." 
In other words, the teachers noticed the 
student's background as the foundation to apply 
the value in the classroom. Thus, it is necessary 
to consider student's backgrounds in 
interpreting values that form characters. 
The second justification of CE is based 
on student context toward their needs. Teacher 
A mentioned, "I had proof on the students who 
were intentionally being observed and given 
motivation to be confident (in speaking) 
succeed through the process. Even though it 
took many efforts to change their perspectives 
(from being afraid to talk), but it worthed the 
process on gradually worked on them.” On the 
other side, Teacher B stated, “Some slow 
learners were often being bullied, I would 
further input self-confidence and respect to this 
phenomenon." In other words, the teachers 
believed that their justification for combining 
the values to form character in learning may 
result in a better student's performance in the 
classroom. 
In line with this, Dewey (1996) in 
(Xiangdong Liu, 2014) underlined the role of 
context through the reconstruction of CE. In 
other words, the teachers' viewpoints on certain 
values of CE covered a wide range of students' 
context, but each has one thing in common: a 
tangible character building. Ideally, the 
teachers are expected to integrate the values of 
CE into the actual context. It is in line with 
Celce-Murcia's language learning occurs within 
social and cultural context (Celce-Murcia, 
2007).   
The Practice of CE in ELT 
In this second part of the findings will 
be divided into two parts, such as promoting a 
sphere of critical thinking and predicting the 
contribution of CE in the actual context. 
a. Promoting a sphere of critical thinking 
Critical thinking is also one of the 
objectives of CE. According to Teacher A,  
the students generate the values that form 
character to support them in performing the 
language. The following sentences were 
stated by Teacher A: 
(Excerpt 7) 
“I believed that their (students) self-
confidence would have a good influence 
on them (the student) so they would be 
able to produce the language accordingly 
Moreover, I had proof on the students who 




were intentionally being observed and 
given motivation to be confident (in 
speaking) succeed through the process. 
Even though it took many efforts to 
change their perspectives (from being 
afraid to talk), but it worthed the process 
on gradually worked on them.” (Teacher 
A; Interview, July 19, 2018). 
Another perception came from Teacher B: 
(Excerpt 8) 
“I once asked the students in the writing 
section to post and mutually give 
responses to their works. It showed that 
they were expected to mutually appreciate 
other works, while unconsciously 
reflecting on their work.” (Teacher B; 
Interview, August 30, 2018, translated by 
the researcher).  
This perception toward values that 
form CE is related to Dewey (1996) in 
(Xiangdong Liu, 2014) that the teacher may 
use their value judgment and practical 
judgment in a critical way (p. 138). It means 
that the values of CE can develop students' 
critical thinking that might influence their 
judgment before taking an action. Thus, 
teachers must pay attention to students' 
critical thinking. 
 Below are attached the descriptive 
data observation’s results from both of the 
teachers’ classes on promoting a sphere of 
critical thinking in the classroom. Based on 
the observation data of Teacher A, the 
situation in the class was described as 
followed: 
(Excerpt 9) 
Teacher A initially asked the students to 
make a sentence using past continuous 
tense in positive, negative, and question 
forms. Then, Teacher A informed the 
students to do the brainstorming first 
while encouraging them to write down 
unique statements. Also, Teacher A 
reminded the students about punctuation 
in writing. Teacher A asked the students to 
be responsible for finishing the task. Then, 
the students were asked to read the 
sentences as they were speaking naturally. 
Teacher A supported the students to be 
confident in making up their sentences. 
After one of the students did the 
storytelling, Teacher A gave feedback 
about the pronunciation, gesture, and eye 
contact. Some students were paying 
attention to their classmates’ 
performances, however, some of them 
were focusing on finishing their writings. 
The next comments were given by the 
teacher about how to be confident in front 
of the class. Unfortunately, Teacher A did 
not provide the opportunity for the 
students to give responses to their 
classmates' performances. Even though 
the teacher gave feedback, but the 
performer did not get the chance to reply 
to the teacher’s feedback. (Teacher A; 
Observation, May 17, 2018, transcribed 
by the researcher).  
While on the other side, based on the 
observation data of Teacher B, the situation 
in the class was described as followed: 
(Excerpt 10)  
Teacher B explained the order of 
adjectives at the beginning of the class. 
Teacher B stated that: "O is for opinion. 
Our opinion could be different from one to 
another. However, bad or good is an 
opinion.” Then, Teacher B asked one of 
the students to be described by all of the 
students using a complete sentence. Next, 
The teacher pointed out some students to 
speak up their ideas. Then, Teacher B 
asked the students to write a short story 
about their families on a piece of paper. 
Moreover, The students were expected to 
write a descriptive story using adjectives. 
Teacher B further helped the students to 
stick their stories on the board. The 
students were asked to read their 
classmates’ works at the same time. 
Meanwhile, Teacher B assigned each of 
the students to comment on their 
classmates’ writing on the board. 
Fortunately, it was the time for the 
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students to interact and speak their 
opinion to the other students’ works. 
(Teacher B; Observation, August 28, 
2018, transcribed by the researcher). 
Based on the above excerpts as 
results of observations of the two classes, it 
was shown that the promotion of critical 
thinking in character education had not got 
enough attention. Teacher A was trying to 
include the values that form character, such 
as confidence in supporting the students' 
performances. Moreover,  the attempts to 
give feedback (on pronunciation, gesture, 
and eye contact) indicated the consistency to 
support the students' performances. It 
indicated the consistency of presenting the 
value of confidence like what Teacher A 
believed and presented in the classroom. 
However, it is hard to portray on what 
viewpoint critical thinking has been inserted. 
It was mainly due to time limitation. The 
other participant, Teacher B, admitted that 
she was not paying attention to assert one of 
the values that form character in the 
materials. However, Teacher B allowed 
students to comment on one  another’s work. 
This is in line with the values that Teacher B 
believed in, respect.  
In brief, the results showed that none 
of the teachers promoted critical thinking in 
a large scale. It was implied that both of the 
teachers showed inconsistency with Dewey 
(1996) in Liu’s (2014) reconstruction of CE. 
It is stated that CE must emphasize a 
“combination of value judgment and 
practical judgment in a critical way” (p. 
138).  Furthermore, both of the teachers' 
practices of CE, differed from Mambu’s 
(2015) rubrics that expected the students “to 
continuously perform critical and polite 
stances in academic settings due to a full(er) 
understanding and awareness of potential 
academic audience’s expectations” 
(p.200).The teachers should try to 
accomodate the practice of critical thinking 
to support CE education in their teaching. 
b. Predicting the contribution of CE in the 
actual context 
The prediction regarding the 
contribution of CE seemed to have several 
obstacles, especially the support from all of 
the community members, the diversity of the 
students, and the expectation of the values. 
Teacher A stated that "I think it should 
influence the students. However, what makes 
it fail is because it is inconsistent. I think if 
they do it at home and school, it will work.” 
Conversely, Teacher B argued that “In the 
diversity of the students, unless all the 
students are treated fairly, it would not make 
them jealous.” Teacher B added that “It is 
difficult to adjust the lesson plans with those 
at the time of teaching.  I have not probably 
seen the lesson plans and revisions because 
every time the student changes, their 
condition is unpredictable.” Moreover, that 
is what matters on the surface level. Thus, 
the teacher should be prepared for the 
dynamics of the values that form character.   
Based on the interview results above, 
there were three limitations in predicting the 
contribution of CE, such as inconsistency, 
the dynamics of the students, and time 
consumption. Pesoa and Freitas stated that 
language learning should “reflect on 
transform social relations” (Pessoa & de 
Urzêda Freitas, 2012). It must be supported 
by whole components, such as family 
members, teachers, the government, the 
students, and also the specific teaching and 
learning tools.  In other words, the teacher’s 
ability to cope with the values that form the 
character in their teaching should be 
supported by all parties, despite many 
obstacles they face. 
We cannot deny that CE is a 
powerful concept in the educational field, 
but without sufficient provision, 
internalizing CE can be problematic. Thus, 




based on this study, teachers must be aware 
of at least three things regarding CE, such as 
the inconsistency, the dynamics of the 
students, and time effectiveness. 
 
CONCLUSION 
This research primarily aimed to 
investigate how the teachers manifested the 
2013 Curriculum through teaching English as a 
Foreign Language related to the values that 
form Character Education (CE). The results of 
this study revealed several things. First, the 
values of CE in the 2013 Curriculum were 
internalized differently by the teachers based on 
the inclusivity of their perspectives. Second, the 
teachers justified that the values of CE that were 
selectively involved in the teaching and 
learning activities. These values must be 
relevant to the context. Next, the practice of CE 
was attempted to promote critical thinking. 
Last, the contribution of CE was predicted to 
have several obstacles, such as the dynamics of 
the real classroom context. Thus, teachers are 
expected to create a better implementation of 
CE related to the students' real contexts. 
 This research was expected to integrate 
the implementation and practice of a character-
based curriculum in ELT. It also considered the 
potentials of the EFL teachers to always adjust 
many factors in ELT: the conceptions of CE, 
the justification based on students' needs and 
backgrounds, and the contribution to promote 
critical thinking. This research was however 
still very limited in terms of participants. Future 
researchers can have more participants 
involving various levels of education. Future 
studies can investigate the implementation of 
the 2013 Curriculum in different contexts. 
Second, the values of CE also need to be 
analyzed from the students’ points of view. 
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